Collaborative Pedagogy:
The Sum is Greater Than Its Parts

Qverview

Collaborative pedagogy first gained momentum in comp studies during the 1970s when peer-
tutoring emerged as an aid for the influx of non-traditional university students (Bruffee).

Every act of writing can be seen as a collaborative act, whether we directly collaborate with
peers, with our intended audience, with a text, or with our own inner voice (Howard).

Collaboration empowers students and gives them ownership of their writing (Elbow), it helps
students to create a work that is better than any individual could produce, and it teaches them a
real skill that is valued in many work and academic settings.

Instructors should be aware of potential problems regarding plagiarism, equal division of work,
group dynamics (including minorities), and differing skill levels within groups.

Major Terms & Scholars

e Collaborative invention is essentially group brainstorming and topic selection.

¢ Response groups are collections of individuals who provide feedback for individual
writing.

¢ Dialogic collaboration (every member of the group is involved in every aspect of
producing the final written product) versus hierarchical collaboration (division of
labor). '

¢ Kenneth A. Bruffee was one of the first scholars start a serious academic conversation
about collaborative pedagogy and define its basic principles.

e Rebecca Moore Howard researches the issue of plagiarism and collaboration.

e Lisa Ede and Andrea Lunsford have made contributions to collaborative pedagogy
terminology and ideas of authorship/intellectual property.

Class Activity

1) Select task: an argument

2) Divide groups: between 3-6 members per group

3) Collaborative invention: choose specific topic

4) Written timetable for project: deadlines, rules, assignment of workload
5) Progress reports for instructor: what members are contributing to group
6) Intra- and inter-group revision
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