
 

 

 
 
Main Types of Grammar Theory: 
 
Traditional Grammar - analyses the parts of a well-formed sentence, focusing on 
surface structure, not meaning. It gives students a basic understanding of the building 
blocks of language, which can help in improving their writing skills. 
Prescriptive Grammar - codifies and enforces rules governing grammar, mechanics, 
and usage 
Descriptive Grammar - observes and records how language is used in function, and 
advocates teaching the function of grammatical structure 
Contemporary Linguistics - are a collection of specialty areas and theories designed to 
correct problems with traditional grammar (ex. morphology [study of word structure], 
syntax [study of word order], semantics [study of intensive meaning in words and 
sentences]) 
 
Discussion Questions: 
 
-Where and how should grammar be taught (or should it be taught at all)? 
-How are writing and cognition related and what implications does this have for grammar 
instruction? 
-Current grammar theory advocates teaching grammar not in isolation, but "in writing:" 
what does this mean and how can we do it? 
-How can we help students see that learning grammar can improve their writing (and is 
this true)? 
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